	Performance Task
	Teacher 
	Carly Friesen

	
	Subject
	Art

	
	Topic/Focus
	Drawing


	Performance Task Overview
	Students will design a new 3D character for the next Monsters Inc movie. 

	Materials
	· Pencil 
· Eraser/rubber 
	· Paper 


	Learner Outcomes
	Assessment Criteria

Students provide evidence of their learning as they…

	General Outcomes
	Specific Outcomes
	

	Depiction

Component 4: Main Forms and Proportions: 

Students will perfect forms and develop more realistic treatments.
	Students will:

· Use variations in size to create depth in their drawings.
	Create a drawing that involves at least two shapes to demonstrate principles of size, placement, foreshortening, overlapping, and horizon. 

	Depiction

Component 5: Actions and Viewpoints: 

Students will

select appropriate

references for depicting.
	Students will:

· Use contouring to create mass in round surfaces.
	Create a drawing that encompasses round surfaces (e.g., cylinders, spheres) that show contouring.

	Depiction

Component 6: Qualities and Details: 

Students will refine surface qualities of objects and forms.
	Students will:
· Use gradation of tone to show depth or the effect of light on objects.

· Use more detail in the foreground to show depth and enhance realism.

· Use a variety of marks to create texture in their drawings.
	Create a drawing that demonstrates shading and shadows in relation to a light source, as well as texturing.

	Composition

Component 7: Emphasis: 

Students will create emphasis by the treatment of forms and qualities.
	Students will:

· Make the centre of interest prominent by contrasting its size, shape, or texture from the other parts of the composition
· Enhance the dominant area or thing in their composition through details, accents and outlines
	Create a drawing that has a focal point, enhanced by size, shape, texture, density, and/or detailing.


	Student Task Description


After their very successful movies, Monsters Inc. and Monsters University, Disney and Pixar have decided to make Monsters Elementary, which features a story about monsters in elementary school. Having heard about your fantastic drawing skills, Disney and Pixar have hired you as a character animator. Your job is to design a new character for the upcoming movie. If successful, your character will become a computer image and be featured in the new movie! The task involves 2 products: a drawing, and an explanation.
Drawing

Using what you have learned about and practiced for drawing 3D images, create a pencil drawing that has the following features:
· Your character in a scene/setting appropriate to the movie
· Depth (in the character, as well as the whole scene)

· Mass 
· Texture 
· A light source 
· A focal point (choose the part of your character to which you want to draw the most attention) 
*Please write your first and last name on the side of the paper not used for the drawing
You will need:

· A pencil (HB works fine)

· An eraser or rubber 

· A sheet of white 11x17 paper (plain computer paper works fine)

TIP: To get started, use your friends, teachers, favourite animals, or characters from TV shows, video games, or comic books as inspiration for your character. You could also imagine your character in a funny, exciting, or heart-warming scene in the movie.

Explanation

Write a paragraph (4-6 sentences) explaining to Disney & Pixar why they should select your character design, referring to the features you included and techniques you used, and attach this to your drawing with a paper clip. Alternatively, you can ask Mrs. Friesen (a representative of Disney & Pixar) for a ‘live interview’ and present your case to her.
	Assessment Criteria


	
    Level

Criteria
	4

Excellent
	3

Proficient
	2

Adequate
	1

Limited *
	Insufficient / Blank *

	My drawing conveys depth.
	Drawing shows skilled use of techniques to create depth.
	Drawing shows consistent use of techniques to create depth.

	Drawing shows some use of techniques to create depth.
	Drawing shows minimal use of techniques to create depth.
	Drawing shows no depth.

	My drawing conveys mass.
	Drawing shows skilled use of contouring.
	Drawing shows consistent use of contouring.

	Drawing shows some use of contouring.
	Drawing shows minimal use of contouring.
	Drawing shows only two-dimensional

	My drawing conveys texture.
	Drawing has a wide variety of marks that clearly convey different textures.
	Drawing has several kinds of marks that show different textures.


	Drawing has a few kinds of marks that suggest different textures.
	Drawing has a few kinds of marks that do not effectively show different textures.
	Drawing has only one kind of mark and therefore does not show  different textures.

	My drawing conveys light.
	Drawing includes both shading and shadows that show a consistent light source.


	Drawing includes both shading and shadows that show an inconsistent light source.
	Drawing includes either shading or shadows that show an inconsistent light source.
	Drawing includes one instance of either shading or shadows that show an inconsistent light source.
	Drawing includes no shading or shadows.

	My drawing has a focal point.
	Drawing has a strong focal point skillfully enhanced by techniques.

	Drawing has a clear focal point reasonably enhanced by techniques.
	Drawing has a vague focal point somewhat enhanced by techniques.
	Drawing has an unclear focal point hardly enhanced by techniques.
	Drawing has no identifiable focal point.


*  When work is judged to be limited or insufficient, the teacher makes decisions about appropriate intervention to help the student improve.

	Lesson Descriptions
	Teacher 
	Carly Friesen

	
	Subject
	Art

	
	Topic/Focus
	Drawing


Lesson 1

	OUTCOMES FROM ALBERTA PROGRAM OF STUDIES 

	General Learning Outcomes:

Depiction

Component 4: Main Forms and Proportions: 

Students will perfect forms and develop more realistic treatments.

Component 5: Actions and Viewpoints: 

Students will select appropriate references for depicting.
Component 6: Qualities and Details: 

Students will refine surface qualities of objects and forms.

Expression

Component 10 (iii): Media and Techniques:

Students will use media and techniques, with an emphasis on mixing media and perfecting techniques in drawing, painting, print making, sculpture, fabric arts, photography and technographic arts.

	Specific Learning Outcomes:

Students will:

· Use variations in size to create depth in their drawings. (Comp. 4)
· Use contouring to create mass in round surfaces. (Comp. 5)

· Use gradation of tone to show depth or the effect of light on objects. (Comp. 6)

· Use drawing tools to make a variety of lines extending beyond Level One into character and direction—passive, vertical, horizontal, diagonal, parallel. (Comp. 10 [iii])
· Use drawing media to achieve gradations of tone or value in drawings. (Comp. 10 [iii])
· Use simple methods to indicate depth or perspective; e.g., increase details in the foreground, use lighter tones or values in the background, large objects in foreground. (Comp. 10 [iii])

	LEARNING OBJECTIVES

	Students will:

1. Create pencil sketches that incorporate foreshortening, placement, size, shading, shadow, and contour.
2. Recognize foreshortening, placement, size, shading, shadow, and contour.

	ASSESSMENTS

	Observations:
Observe student work to assess shading, blending, shadow, foreshortening, contouring, placement, size, and overlapping done properly.
	Key Questions:

What techniques can we use to make our circle into a sphere?
If our light source is in the northeast, which direction is our shading/shadow in?

If we want to make the first image appear closer to us, what size should our other image be? Where should it go vertically? 

What happens to a circle when we use foreshortening?

If our images overlap, what happens to the shadow for the image that’s behind?

	Written/Performance Assessments:  
Students will complete a pencil sketch of at least one sphere and at least two overlapping cylinders with light source and horizon line.

	Description of Class Focus:

Sample of finished product posted for students to see.

Demonstration is done on SMARTboard using pen and crayon tools, and students observe, and attempt to copy. 

Students are provided with list of key art vocabulary (with examples and definitions) and compass for reference while drawing and answering questions.

Instructor leads students step-by-step through sketch of circle-to-sphere and foreshortened circle-to-cylinder, pausing at each step to:
· Observe student work, assess progress, and provide descriptive feedback

· Ask key questions and assess understanding
· Answer student questions

· Identify where to go next with instruction 


Lesson 2

	OUTCOMES FROM ALBERTA PROGRAM OF STUDIES 

	General Learning Outcomes:

Depiction

Component 4: Main Forms and Proportions: 

Students will perfect forms and develop more realistic treatments.

Component 6: Qualities and Details: 

Students will refine surface qualities of objects and forms.

Expression

Component 10 (iii): Media and Techniques:

Students will use media and techniques, with an emphasis on mixing media and perfecting techniques in drawing, painting, print making, sculpture, fabric arts, photography and technographic arts.

	Specific Learning Outcomes:

Students will:

· Use variations in size to create depth in their drawings. (Comp. 4)

· Use contouring to create mass in round surfaces. (Comp. 5)

· Use gradation of tone to show depth or the effect of light on objects. (Comp. 6)

· Use more detail in the foreground to show depth and enhance realism. (Comp. 6)

· Use a variety of marks to create texture in their drawings. (Comp. 6)

· Use drawing tools to make a variety of lines extending beyond Level One into character and direction—passive, vertical, horizontal, diagonal, parallel. (Comp. 10 [iii])
· Use drawing tools to make a variety of shapes and structures beyond Level One into symmetrical and asymmetrical, skeletal, spiral, and into mass drawing (blocking in the main parts of a composition). (Comp. 10 [iii])
· Use drawing to add details, texture or to create pattern including drawing for high detail. (Comp. 10 [iii])
· Use drawing media to achieve gradations of tone or value in drawings. (Comp. 10 [iii])
· Use simple methods to indicate depth or perspective; e.g., increase details in the foreground, use lighter tones or values in the background, large objects in foreground. (Comp. 10 [iii])

	LEARNING OBJECTIVES

	Students will:

1. Create pencil sketches that progress from shaping and blocking to defining, and incorporate foreshortening, placement, size, shading, shadow, contour.
2. Recognize foreshortening, placement, size, shading, shadow, contour, and foreground/background.
3. Create pencil sketches that demonstrate a variety of textures using different techniques. 

	ASSESSMENTS

	Observations:
Observe student work to assess shading, blending, shadow, foreshortening, contouring, placement, size, and overlapping done properly. 
Observe student application of texturing techniques. 
	Key Questions:

What are techniques we can use to create three dimensions in our drawings?
What kind of texture might this surface have? What kind of marks can we use to achieve that texture?

How can we tell the difference between foreground and background? What should we focus on for each?

What happens to a square when we use foreshortening?
What is the difference between shading a round surface and shading a flat surface? 

	Written/Performance Assessments:  
Students will complete a pencil sketch that incorporate spheres, cylinders, cubes, and curved/straight lines with light source and horizon line. Students will complete a pencil sketch that incorporates the above, along with a variety of textures and a clear foreground and background.

	Description of Class Focus:

Sample of finished product posted for students to see.

Demonstration is done on SMARTboard using pen and crayon tools, and students observe, and attempt to copy, adding shapes and marks according to personal preference. 

Students are provided with list of key art vocabulary (with examples and definitions) and compass for reference while drawing and answering questions.

Instructor leads students step-by-step through sketch of figure composed of cylinders and spheres, and through sketch of character in a box-shaped vehicle in a landscape, pausing at each step to:

· Observe student work, assess progress, and provide descriptive feedback

· Ask key questions and assess understanding
· Answer student questions
· Identify where to go next with instruction 


Lesson 3

	OUTCOMES FROM ALBERTA PROGRAM OF STUDIES 

	General Learning Outcomes:

Depiction

Component 4: Main Forms and Proportions: 

Students will perfect forms and develop more realistic treatments.

Component 6: Qualities and Details: 

Students will refine surface qualities of objects and forms.

Composition

Component 7: Emphasis: 

Students will create emphasis by the treatment of forms and qualities.
Expression

Component 10 (iii): Media and Techniques:

Students will use media and techniques, with an emphasis on mixing media and perfecting techniques in drawing, painting, print making, sculpture, fabric arts, photography and technographic arts.

	Specific Learning Outcomes:

Students will:

· Use variations in size to create depth in their drawings. (Comp. 4)

· Use contouring to create mass in round surfaces. (Comp. 5)

· Use gradation of tone to show depth or the effect of light on objects. (Comp. 6)

· Use more detail in the foreground to show depth and enhance realism. (Comp. 6)

· Use a variety of marks to create texture in their drawings. (Comp. 6)

· Make the centre of interest prominent by contrasting its size, shape, or texture from the other parts of the composition. (Comp. 7)
· Enhance the dominant area or thing in their composition through details, accents and outlines. (Comp. 7)

· Use drawing tools to make a variety of lines extending beyond Level One into character and direction—passive, vertical, horizontal, diagonal, parallel. (Comp. 10 [iii])
· Use drawing tools to make a variety of shapes and structures beyond Level One into symmetrical and asymmetrical, skeletal, spiral, and into mass drawing (blocking in the main parts of a composition). (Comp. 10 [iii])
· Use drawing to add details, texture or to create pattern including drawing for high detail. (Comp. 10 [iii])
· Use drawing media to achieve gradations of tone or value in drawings. (Comp. 10 [iii])
· Use simple methods to indicate depth or perspective; e.g., increase details in the foreground, use lighter tones or values in the background, large objects in foreground. (Comp. 10 [iii])

	LEARNING OBJECTIVES

	Students will:

1. Create pencil sketches that progress from shaping and blocking to defining, and incorporate foreshortening, placement, size, shading, shadow, contour, and texture.
2. Recognize foreshortening, placement, size, shading, shadow, contour, fore-/middle-/background, and texturing.
3. Apply techniques of size, shape, texture, details, accents and outlines to create of interest/ focal point.

	ASSESSMENTS

	Observations:
Observe student work to assess shading, blending, shadow, foreshortening, contouring, placement, size, and overlapping done properly. 

Observe student application of techniques to create focal point.
	Key Questions:

What are techniques we can use to create three dimensions in our drawings?

What are techniques we can use to create texture in our drawings?
What happens if we increase line thickness? Decrease it?

What happens if we make an image darker? Lighter? 

Where does it make the most sense to use the most detail and texture?

How can we use marks and lines effectively to convey fore-/middle-/background?

	Written/Performance Assessments:  
Students will complete a pencil sketch in three-dimensions with a clear fore-/middle-/background and a clear focal point.

	Description of Class Focus:

Sample of finished product posted for students to see.

Demonstration is done on SMARTboard using pen and crayon tools, and students observe, and attempt to copy, adding shapes and marks according to personal preference.  

Students are provided with list of key art vocabulary (with examples and definitions) and compass for reference while drawing and answering questions.

Instructor leads students step-by-step through sketch of 3D figure (with clear focal point enhanced using techniques) in a landscape scene, pausing at each step to:

· Observe student work, assess progress, and provide descriptive feedback

· Ask key questions and assess understanding
· Answer student questions
· Identify where to go next with instruction 


Defense Paper
Lesson Plan Assessment Design

When designing my formative assessments in my lessons, I attempted to use the Seven Strategies of Assessment for Learning (Chappuis et al. 2012). (1) I provide the students with a clear vision of the lesson objective by posting a sample of a completed sketch that incorporates the techniques they will be learning so that they can compare their work and assess their progress. (2) My initial demonstration would provide them a sample of strong work, and I pause at each step in instruction to observe and assess their work. (3) During these pauses, I would provide students with descriptive feedback in relation to the concept/skill just modeled and to the posted sample. If I notice that their skill/understanding is lacking, I would then either provide more examples to demonstrate the concept, or provide non-examples to demonstrate errors and discuss corrections. If I notice that their skill/understanding was achieved, I would progress the lesson to the next concept/step, provide additional tips/options for using certain techniques, or allow students more independent practice. Before beginning the next step, I would pose a key question to assess knowledge and use student responses to guide how I demonstrate and discuss the technique. (4) I enable student self-assessment by providing handouts that include the list of key concepts with explanations and examples; they are able to refer to the handout and compare what they have produced without being tied to one particular sample of completed work. (5) With the performance task criteria (tied to the Program of Studies outcomes) in mind, I scaffolded my lessons by progressing from simple 3D shapes and perspective (lesson 1), to combinations of simple 3D shapes and more elaborate backgrounds (lesson 2), to complex combinations of 3D shapes, marks, backgrounds with more independent practice (lesson 3). I also scaffold within the each lesson by walking students step-by-step through the sketches. (6) As mentioned before, I guide students in focused revision by demonstrating a non-example (i.e., my work on the board) and requesting feedback for errors and corrections. I address Strategy 7 more fully in the performance task.
Performance Task Assessment Design

Regarding Strategy 7, I included an “explanation” component in the performance task that is not graded but encourages the student to engage in self-reflection and creates an additional source for student-teacher discussion regarding the grading of the product. I offer students the option of providing this explanation (demonstrating knowledge) verbally or in writing to address differentiation, and to supplement the product, whose quality largely relies on skill proficiency. By doing so, I believe that my performance task achieves triangulation (Davies 2010). In developing my rubric, I referred to Figure 7.6 Rubric For Tasks in Chappuis et al. (2012). I ensured that the criteria aligned to the Program of Studies Specific Outcomes for Art at the grade 3-4 level. I gave the students an authentic role and scenario. I allowed choice by not specifying anything about the character beyond the techniques used to create an eye-catching 3D image. I avoided interference by selecting a hypothetical movie with an explicit and relatable theme (all students have an experience of elementary school and a concept of monsters). Finally, I selected materials that could easily be supplied to students and avoided encouraging use of ink, colour, and other drawing tools, which would demand additional materials and instruction for use. Furthermore, I ensured that the criteria could be used as a checklist to enhance the student’s drawing, making it useful not only for final evaluation but also for ongoing self-assessment. The vocabulary used in the rubric would be reviewed during the lessons, and the sketches during the lessons would allow the students to create samples of techniques that they could refer to when thinking about the criteria. As a result, while I initially included specific techniques to consider for each criteria, I decided not to list these so that natural creative flow would not be hampered. I feel confident that the final product (drawing plus explanation) would allow me to evaluate whether the student met the Specific Learning Outcomes. I could also see using this performance task as a springboard for Specific Learning Outcomes from other subjects, such as language arts (write a story about your character) or mathematics (how would you go about enlarging your image using measurement and scale?).
References

Davies, A. (2011). Making classroom assessment work (3rd ed.). Courtenay, BC: Connections Publishing.

Chappuis, J., Stiggins, R., Chappuis, S., & Arter, J. (2012). Classroom assessment for student learning: 
Doing it right – using it well (2nd ed.). Boston, NY: Pearson Education.  
Assessment Portfolio Template



ED 3504 – Evaluation of Learning


