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	March Madness Unit Plan
	Subject Area
	Language Arts

	
	Grade Level
	9

	
	Topic
	Mental Health & Presentation Skills

	
	Length of Unit (days)
	13
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Rationale

Grade 9 is an especially stressful year, as students are writing PATs and are under pressure to get the grades they need for high school, not to mention preparing for this social and academic transition. Discussion and activities related to mental health would be relevant and engaging at this time. Presentation skills are often lacking in students, and are extremely important for success in the workplace as well as in social situations, so they should have the opportunity to practice and develop required skills.

Overview
Students will explore representations and experiences of ‘madness.’ They will personally reflect in writing, share orally, and complete a project to extend their learning. They will enhance their presentation skills.
	Desired Results

	Established Goals: 

Students will…

1.1 Discover and explore: express ideas and develop understanding

1.2 Clarify and extend: consider the ideas of others

1.2 Clarify and extend: extend understanding

2.2 Respond to texts: experience various texts

2.4 Create original text: generate ideas

3.1 Plan and focus: Plan to gather information

3.3 Organize, Record and Evaluate: Organize information

3.3 Organize, Record and Evaluate: Evaluate information

4.1. Enhance and improve: Enhance legibility 

4.1 Enhance and Improve: Appraise own work

4.3 Present and Share: Use effective oral and visual communication

	Understandings:

Students will understand that…
· Interactions with others and texts affects understanding and creates new understandings that have value for oneself and others
· The world is ambiguous and people have diverse opinions on any given topic

· Authors create texts for a purpose and with an audience in mind, and apply techniques accordingly

· It’s important to select and use appropriate and high quality sources of information
	Essential Questions:

· How has madness been constructed and represented?

· How should we, as a society, address madness?

· How is madness an expression of genius? foolishness? deviance? illness?

· To what extent is madness beneficial? harmful?

	SLO
	Students will know…
	Students will be able to …
	Bloom’s

	1.1
	- how specific aspects of oral, print and other media texts affect personal understanding through interaction 

- how interactions with others affects personal understanding
	- explore and explain how interactions with others and with oral, print and other media texts affect personal understandings
	Understand

	1.2
	- strategies for integrating own prior perspectives and interpretations with new understandings
	- integrate own perspectives and interpretations with new understandings developed through discussing and through experiencing a variety of oral, print and other media
	Create

	1.2
	- how to assess validity and value of information

- the difference between fact and opinion

- how to access and assess diverse opinions

- what dichotomies and ambiguities are
	- assess whether new information extends understanding 
- consider diverse opinions 

- explore ambiguities
	Analyse

	2.2
	- how to identify themes in texts

- strategies and vocabulary used for comparing and contrasting
	- compare and contrast own life situation with themes of oral, print and other media texts
	Analyse

	2.4
	- how to identify a theme

- factors involved with creating an oral, print or other media text

- strategies and vocabulary used for generalizing
	- generalize from own experience to create oral, print or other media texts on a theme
	Create

	3.1
	- how to distinguish between qualities of information (e.g., bias, detail, source)

- how to determine relevance of information to one’s topic
	- select information sources that will provide effective support, convincing argument or unique perspectives
	Evaluate

	3.3
	- strategies for relating key ideas to text’s purpose

- how to identify key ideas and purpose for a given text
	- develop coherence by relating all key ideas to the overall purpose of the oral, print or other media text
	Create

	3.3
	- strategies for reflection

- how to determine value (truth, beauty, goodness, usefulness, etc.)
	- reflect on new understanding and its value to self and others
	Evaluate

	4.1
	- how to share work with others (written, oral)

- strategies for requesting, receiving, and recording feedback
	- share sample treatments of a topic

- ask for feedback on the relative effectiveness of each
	Application

	4.3
	- techniques for enhancing appeal

- techniques for enhancing accuracy

- techniques for enhancing persuasiveness

- similarities of techniques and integration points

- how to assess appropriateness of techniques (i.e., based on purpose and audience)
	- integrate a variety of media and display techniques, as appropriate, to enhance the appeal, accuracy and persuasiveness of presentations
	Application & Evaluation


	Assessment Evidence

	Performance Tasks, Projects

Mad Minute Presentation, Final Project & Presentation

	Quizzes, Tests, Assignments

March Madness Scribbler, Draft Project Plan
Small group guided practice activities (each lesson)

	Observations, Work Samples, Dialogues
Observation during guided practice and independent study (each lesson)
Class discussions and small group discussions (each lesson)
	Student self-assessment

Part of final project (written) and Mad Minute Presentation (verbal) 


	Assessment Tool Overview

	Tool 
	Brief Description
	Assessment FOR Learning
	Assessment AS Learning
	Assessment OF Learning

	Final Project Presentation
	Students will design and present (to the class) a unique creation that reflects what they’ve learned about madness and the implications for them and the greater society. They will also complete a self-assessment of their project and presentation. Grades entered electronically; notes to inform instruction recorded separately; feedback provided to student in hard copy.
	X
	X
	X

	Draft Project Plan
	I will have students submit their plans for their final project (what they’re talking about, how they’re getting it done) to me for review and feedback. Notes to inform instruction and track completion/feedback recorded separately.

AS TAUGHT: I checked in with groups during their work time to track progress and answer questions, so did not require a formal plan to be submitted.
	X
	
	

	Mad Minute Presentation
	Students will share about what makes them crazy and what keeps them sane with reference to a text or object; other students will provide formative feedback (positive only) and ask questions. During scribbler time, I will converse with them and have them self-assess before I offer feedback. Notes to inform instruction and track completion/feedback recorded separately.

AS TAUGHT: Students initially signed up, but then declined the formative assessment because it was not for marks. I let this one go.
	X
	X
	

	March Madness Scribbler Final
	Students will complete personal and critical (paper or electronic) written responses to the information presented and guided practice activities in class. Grades entered electronically; notes to inform instruction recorded separately; feedback provided to student via email or on hard copy.
	X
	
	X

	March Madness Scribbler Check
	I will have students submit their scribblers to me in advance for review and feedback based on rubric. Notes to inform instruction and track completion/feedback recorded separately.

AS TAUGHT: Only a handful of students from each class participated in this check.
	X
	
	

	Guided Practice Activities
	These will be activities completed in student pods each lesson that follow modeling and instruction, and help students process the content as well as develop the skills required for the above formative and summative assessments. I aim to have at least one activity per SLO to allow students practice and feedback. I will note any students who don’t seem to ‘get’ it so that I can re-teach in smaller groups.

AS TAUGHT: This consisted of reading, viewing, and responding to videos, articles, quotes, and writing prompts, as well as a research activity (Mad Geniuses Society).
	X
	
	


Resources & Materials
· English Language Arts (K–9), Illustrative Examples – Grade 9
· Junior High Mental Health Kit - AHS Public Health, AHS Addictions & Mental Health, Edmonton Public Schools, and Edmonton Catholic Schools

· The Crazy Man – Pamela Porter (AS TAUGHT: Did not use. Unit too short.)
· Bitter Medicine – Clem & Olivier Martini (AS TAUGHT: Did not use. Unit too short.)

· It’s Kind of a Funny Story - Ned Vizzini (AS TAUGHT: Did not use. Unit too short.)

· On being just crazy enough - Joshua Walters, TED Talks

Learning Plan

Each standard class will be divided into sections:

· Brief challenge, agenda for the class

· Mad Minute presentations

· Direct instruction/ modeling

· Guided practice group activities 
· Mad Minute Scribbler entries and project planning

· Brief closure activity, clean-up, announcements

Calendar
	March, 2014

	M
	T
	W
	T
	F

	3 (1)
Meet & Greet
Expectations

Unit Overview


	4 (2)
Entry into Madness

Brainstorming/ Pre-Assessment

MM Scribbler Overview
MM Presentation Exemplar & Overview
	5 (1)
MM Presentation Sign-up 

Madness as illness 

· 3 videos on schizophrenia
· Myths/facts about mental health
	6 (2)
Madness as deviance
· Discussion on normalcy/deviance

· Quotes about madness
· Video on Men Who Stare at Goats
	7 (1)
Final Project Overview
Madness as foolishness

· Free-writing to prompts about craziness



	10 (2)
MM Scribbler Check 
Project Work


	11 (1)
Madness as Genius & Selecting Sources

· Mad Genius Society activity in pairs


	12 (2)
Project Work

	13 (1)
Project Work & Focus on Appeal, Persuasion, and Accuracy
Final Project Scheduling

	14 (2)
Project Work


	17 (1)
Project Work


	18 (2)
Final Project Presentations

	19 (1)
Final Project Presentations

	20 (2)
Final Project Presentations
Wrap-up

	21 
Non-Instructional Day

Marks entered


Social Context Rationale
Digital Connectivity Culture

My room has a Smart Board, which I plan to use to display PowerPoints, videos, images, and songs throughout my lessons. I want to use the Smart Board because it is a great one-stop-shop for communicating content. One disadvantage is that it can only show one or two things on the screen at one time, so I will use the whiteboard to post the agenda where the students can reference it as needed. I will also supplement as needed with individual hard copy handouts of important information to enable students to follow along better, as well as to refer to later. 

I plan to do a number of group activities that are best coordinated using chart paper and markers, as well as hardcopy handouts/readings. Most if not all students have cell phones, and my TA encourages students to use them for coursework (e.g., managing schedules, looking up information); I plan to do the same. Because I’m not sure if all students have cell phones (nor who has Smart phones) I have do not plan to do any activities that specifically require their use. My class has regular access to laptops (kept on a laptop cart) and I can easily book a computer lab or the library. I will encourage students to use laptops to assist with completing their final project, but for in-class work, a lot of it will be discussion-based with note-taking using pen and paper. For their March Madness Scribblers (reflective journals), I’ve given them the option of writing by hand, typing up a Word document, or keeping a blog. The students also have magnetic display boards and tables on which to post/store projects, and I plan to utilize this feature of the room to post any visuals related to their final projects.

I’ve tried to choose the media that will be most convenient and accessible for me and for the students, while also communicating the necessary information. Wherever possible, I’ll try to pair written with visuals, as I know that visuals are powerful for increasing engagement and aid memory. In doing this, I have not been concerned about creating a balance between newer and traditional media: my philosophy is to use whatever technology is best suited for the job.

Gender

While male and female perspectives are not entirely relevant to the discussion of madness, I certainly plan to show representations of madness in both males and females, and to include quotes and ideas from both genders. It will be important to ensure that these representations contain positive and negative representations for both genders, such that students don’t understand ‘male madness’ to be acceptable and ‘female madness’ to be troubling or vice versa. I plan to address of gender issues when discussing the relationship of madness to institutions and power relations (e.g., hospitals, psychiatrists, prisons).

I believe that the various forms of madness we will explore (as genius, deviance, foolishness, and illness) will provide enough of a range to appeal to both boys and girls, and including representations of madness in both genders will assist with this. I plan to have activities that involve discussion, writing, drawing, and acting/actions, which I think will appeal to all learners at some point, irrespective of gender. 

One of the first activities will involve students identifying stereotypical ‘mad people,’ which will prompt discussion of the kind of madness displayed in pop culture for each gender, and should allow us to explore exceptions to, and problems with, the stereotypes, not only regarding gender but also mental health stigmas. I plan to counter this in the lessons that follow with interviews/presentations of real people with mental health issues, showing both the positive and negative influences.

Ethnicity
There are no Aboriginal students in my classes; however, because mental health is particularly pertinent to Aboriginal youth, I plan to discuss some of the statistics when discussing madness as illness. If a stereotype arises (e.g., with the first activity), I will address that in discussion, and consider modifying subsequent lessons to include a video clip or article by an Aboriginal person speaking about mental health. My intention is that students realize that mental health issues arise democratically for a variety of reasons and that, while Aboriginal people have more factors involved and so their risk is higher, the issues in this community are not unique. I have not modified or created instructional materials to address other ethnicities or cultural perspectives. This may be something I encourage students to pursue with their final projects. 

Social Class

The subject of madness is emotionally relevant to the students, as many of them feel pressure related to school as well as the pending transition to high school, and mental health is relevant to all socio-economic backgrounds. In both their formative and summative presentations, I invite them to share their individual experiences and interests. I plan to conduct an oral presentation skills workshop as well as a mental health workshop, which will integrate experiential knowledge, and activities involving acting will also assist with this. I plan to share some of my life experiences in hopes of encouraging students to share theirs as well.

I’ve structured my formative assessments to help build towards the summative assessments, where students can receive immediate descriptive feedback from me. I also plan to make my email available. The students are mostly (95%) bussed in, so meeting with them before or after school is pretty well impossible. I have structured my lessons to try to provide ample time for them to work on their assignments where I can be available for guidance.

21St Century Competencies
For their final project, students will be asked to respond to the question, “How should we, as a society, address madness?” This engages critical thinking about the various manifestations of madness, decision making regarding which issue they want to address, and creativity and problem solving regarding developing a general action plan. Attempting to answer the question inherently engages students in social responsibility, and questions about how we view and treat others will arise during each lesson. I wanted to include this not only to extend their learning beyond the classroom, but also to instill in them a value for seeking to understand, and helping, others in their larger community. Regarding communication, students are given two formal opportunities to showcase oral presentation skills (along with a workshop to help build skills and competence more explicitly through practice), but most lessons will involve class and group discussion as well, and skill development will be addressed opportunistically. More than writing, I’ve found through experience that verbal communication makes a huge difference in the workplace. Through the mental health workshop, as well as openly discussing mental health, my hope is to have students value their mental well-being and know strategies for seeking help and managing themselves.

Assessment Alignment Chart
	Learning Outcomes 
	Assessments 

	
	Title
	Guided Practice Activities
	Mad Minute Presentation
	Draft Project Plan
	Final Project
	March Madness Scribbler Check
	March Madness Scribbler Final

	
	Type (Formative/Summative)
	Formative
	Formative 
	Formative
	Summative
	Formative
	Summative

	
	Weighting
	0
	Pass/Fail
	Pass/Fail
	50
	Pass/Fail
	50

	1.1 Discover and explore: express ideas and develop understanding

- explore and explain how interactions with others and with oral, print and other media texts affect personal understandings
	X
	
	
	
	X
	X

	1.2 Clarify and extend: consider the ideas of others

- integrate own perspectives and interpretations with new understandings developed through discussing and through experiencing a variety of oral, print and other media
	
	
	
	
	X
	X

	1.2 Clarify and extend: extend understanding

- assess whether new information extends understanding by considering diverse opinions and exploring ambiguities
	X
	
	
	X
	X
	X

	2.2 Respond to texts: experience various texts

- compare and contrast own life situation with themes of oral, print and other media texts
	X
	
	
	
	X
	X

	2.4 Create original text: generate ideas

- generalize from own experience to create oral, print and other media texts on a theme
	X
	X
	
	
	
	

	3.1 Plan and focus: Plan to gather information

- select information sources that will provide effective support, convincing argument or unique perspectives
	X
	
	X
	
	
	

	3.3 Organize, Record and Evaluate: Organize information

- develop coherence by relating all key ideas to the overall purpose of the oral, print or other media text
	X
	
	X
	X
	
	

	3.3 Organize, Record and Evaluate: Evaluate information
- reflect on new understanding and its value to self and others
	X
	
	
	X
	
	

	4.1 Enhance and Improve: Appraise own work
- share sample treatments of a topic and ask for feedback on the relative effectiveness of each
	
	X
	X
	X
	X
	

	4.3 Present and Share: Use effective oral and visual communication
- integrate a variety of media and display techniques, as appropriate, to enhance the appeal, accuracy and persuasiveness of presentations
	X
	X
	
	X
	
	


Unit Reflection
I wanted to provide students with opportunities to practice and develop their skills, and receive feedback, through individual formative assessments: the Mad Minute presentations, the March Madness Scribbler check, and the Draft Plan. When students understood that the Mad Minute presentations and the Scribbler check were not for marks, and thus were essentially optional activities for them to practice and get feedback, most decided not to do either. Additionally, not all students would do independent work done in class that would not be “handed in” at the end of class (i.e., in-class, individual formative assessments). I think the lack of uptake was also due to my lack of clarity regarding my expectations. I was too vague and allowed too much flexibility. Not only did this cost my students, but it also cost me since I didn’t get the chance to assess all of my students formatively as I had planned. 
In the future, I might structure the Mad Minute presentations as a peer-review activity that takes place on one day: students would form small groups, each take turns presenting, and each complete 2 stars and a wish feedback forms for the presenter. I’d also have the presenter complete a brief self-assessment describing what they presented, what went well, and what they would change for next time based on their own impressions as well as their peers’ feedback.

For the Scribbler, I had initially planned to allow students more in-class time to complete entries and really only accomplished this in two classes. Next time, I would ensure that students would complete written responses for specific in-class activities and try structuring the Scribbler check as a peer review activity based on the rubric or checklist also done in class. Despite offering students 2 weeks to complete all entries, many left their entries to the last minute and work piled up on them, creating frustration and some confusion. I needed to specify exactly what each entry should consist of. An exemplar would have been helpful, but it was difficult for me to generate one ahead of time since this was the first time teaching the material. Now I have many exemplars to pull from, as several students completed very thoughtful entries. Many entries showed me the value of having a regular journaling practice set up in the classroom; I gained so much insight as to what activities worked well, what didn’t, what teaching strategies they really responded to, and generally how they’re feeling about class and about their relationship with me. I most definitely want journaling to be a regular part of my classes. 
In-class formative assessments involving group activities worked well, as did independent work that the students were able to share with each other soon after. I think this is partially due to the importance of social interactions at this age. On the first day, I had students fill out surveys, and many of them mentioned that they learn best when they work with their friends. The activity that worked best was the Mad Genius Society activity, in which pairs of students researched a person with a mental illness who made significant contributions to society. It gave them a concrete focus and enabled them to practice evaluating sources, gathering information, and evaluating new knowledge. Students also reported (via their Scribblers) that they really enjoyed the pre-assessment activity that involved brainstorming about madness on chart paper using words and pictures, followed by a gallery walk. Furthermore, they responded strongly to the videos on schizophrenia, and I think I would restructure this activity slightly simply by creating a worksheet with key questions on which they could record their responses and perhaps do a follow-up activity in which they could research a specific mental illness on their own, answering similar questions.
The Freak Out Presentation assignment seemed to be clear mostly to the students who were already excelling in the class. In hindsight, the concept of madness is too abstract for most students at this age, and they need something more concrete in which to ground their understanding. The Mad Genius Society assignment was fantastic for this; the students were very engaged and submitted great results. Additionally, many students have chosen to focus on schizophrenia, for which I showed 3 videos and created class time to complete written responses. In the future, I will change the final project so that students research a person with a mental illness (someone who has committed a crime, or created a great work of art/literature, or made a scientific breakthrough, or perhaps a fictional character portrayed in literature). They could still answer the essential questions for the unit, but it would be a process of inductive reasoning by starting first with a specific instance of madness and then extrapolating to a bigger concept. 
I also realized (through student feedback as well as observation), that I needed to walk them through planning using graphic organizers a bit more clearly; I think they needed more guided practice and clearer organizers than what I presented. I sort of offered things as optional tools to use “if you think it’ll help you” because I didn’t want to rob them of the chance to problem-solve and think critically for themselves, but I think many could have used additional guidance that was more structured. 
I would have also liked to have more of a concerted focus on developing presentation skills, with students doing more in-class practice with peer-feedback and self-assessment in order to prepare for final presentations. While I spent part of one class instructing on SLO 4.3, I think students would have benefitted from one whole class dedicated to this along with guided practice; based on their self-evaluations for their presentations, only about half seemed to really understand, select, and apply techniques mindfully. I had planned to dedicate a class to this, but decided to let students work on their own in groups instead. In the future, I would ensure that students would get more practice presenting through in-class activities used to explore madness. 
I found the time constraint for this unit to be very challenging, and would have liked to spend a month in which we could explore a particular text, or groups could select a particular text to explore, more in depth (such as Pamela Porter’s The Crazy Man or Ned Vizzini’s It’s Kind of a Funny Story). As it was, I introduced shorter texts, such as videos, quotes, and information from the Canadian Mental Health Association, to prompt thinking, reflection, and discussion. 
